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Arguably, we have seen the greatest changes in our
profession’s educational system over the last ten years.  The
effect of educational change has also had a change in the
philosophy of our graduates.  I believe that one of the major end
products of the move from Diploma qualification to Degree has
been a considerable increase in students enrolling in higher
degree studies.  The effect of concurrent research projects
certainly produces a more critical approach to podiatry
thinking.  As I was heavily involved in much of the discussion
which finally resulted in podiatry being included in the degree
programs, I thought the time was appropriate to inform the
profession and in particular our ‘graduates’ how the change
occurred.

In the mid 1980’s, when the profession was seriously
debating the need for degree programs, the following scenario
existed in the Schools of Podiatry.  Four schools were in the
College of Advanced Education (CAE) sector and one in the
Technical and Further Education (TAFE) sector.  The four CAE
courses offered podiatry at diploma level and the TAFE course
at associate diploma level.  In the late 1980’s, a restructuring of
the tertiary educational system produced change, which
resulted in the CAE’s becoming universities.  The
announcement in 1983 by the Lincoln Institute of Health
Sciences (Melbourne) that it would offer its Podiatry program
at degree level was recognised by the profession as a very
important landmark.  The announcement was proclaimed in the
Australian Podiatrist as “...the attaining of a milestone in the
profession” (Anon, 1983).  Despite the Lincoln euphoria,
podiatry education was still offered across the spectrum of
TAFE and CAE institutions.

From a professional identity perspective, the variety of
podiatry courses was unsatisfactory, as there could be an
inference that graduates from one institute may be inferior to
another.  A major problem encountered by TAFE graduates was

the inability to register in States where their qualification did
not match that of the State in which they wished to register.  For
example, New South Wales graduates from the associate
diploma course were ineligible to register in Queensland as
Queensland offered a diploma course.

A further dilemma, peculiar to Victoria, was the fact that the
new graduates would be paid on a more lucrative salary scale
than the diplomate.  The Australian Council on Tertiary Awards
(ACTA) clearly defined the difference between a diploma and a
degree on the basis of course content and objectives. The
ACTA considered a diploma course to be designed to cover a
specific field of activity, combining the acquisition of skills and
knowledge in an integrated program leading to a basic
qualification for some professions, usually prior to employment
in the field.  

“These courses will thus provide for development of basic
professional competence and understanding of the
problems of the profession sufficient to meet the
registration requirements of specific professional bodies
and the needs of major employers in those professional
areas.  This will usually involve significant periods of
practical experience in developing professional skills,
supported by the employers and the professions.” (The
National Board of Employment, Education and Training,
1989).
The ACTA clearly considered the diploma to be a basic

qualification, sufficient to meet state registration requirements
and to have a significant proportion of the course devoted to the
acquisition of skills.

The ACTA definition of a degree was to:
“provide students with a systematic and coherent
introduction to a body of knowledge, the underlying
principles and concepts, and the associated problem-solving
techniques.  Students are expected to develop the academic
skills and attitudes needed to comprehend and evaluate
new information, concepts and evidence from a range of
sources, so that after completion of a degree, they can
continue to review, consolidate, extend and apply the
knowledge gained in their undergraduate studies.  A
bachelor degree course usually includes the provision of
major studies in which significant literature is available,
course content is taken to a significant depth and
knowledge is progressively developed to a high level which
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